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Agenda

• Conducting a Comprehensive Evaluation – the law 
• An Introduction to CBMs 

• What are they?
• How have they been traditionally utilized in schools?
• What are available?

• Integration of CBMs into a comprehensive assessment
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C-SEP Definition and 4 Pillars

Policy Publisher 
Guidance

Professional 
Judgment
 

Practices

The Core-Selective Evaluation Process (C-SEP), when 
used to identify specific learning disabilities (SLD) is an 
efficiently focused, data-driven professional judgment 
process informed by contemporary cognitive theory. 

Specifically, guided by multiple sources of data and the 
focused referral question a targeted battery of tests 
are chosen as the foundation of a targeted/purposeful 
evaluation, anchored in the 4 pillars, 
integrated to assess the most salient features of SLD in 
order to comprehensively and efficiently describe an 
individual’s unique pattern of strengths and 
weaknesses (PSW). 
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Critical	Steps	of	C-SEP

REVIEW

•Multiple 
Sources of Data 
Organized & 
Analyzed
•Preliminary 

Decisions made 
to drive the 
assessment

PLAN

•Targeted & 
Legally 
Defensible Plan 
of Assessment
•Targeted 

Testing Plan 
Developed

ASSESS 

•Targeted & 
Purposeful 
Assessment 
Conducted
•Core & 

Selective Tests 
Administered

DECIDE

•Triangulation 
of Data & 
Professional 
Judgment 
Utilized to 
Determine PSW
•Task Demand 

Analysis  

Eligibility Determination & Instructional Programming
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• State Testing Results
• Universal Screeners
• Iowa Tests of Basic Skills
• Brigance
• Chapter Tests
• Portfolio Assessments

• WJ V Tests of Achievement
• WJ V Virtual Test Library
• WJV Tests of Cognitive Abilities
• Other Norm-Referenced 

Standardized Tests

• Curriculum-Based 
Measurements (CBM)

• Dyslexia Screeners
• Universal Screeners
• Progress Monitoring

• Record Review
• Referral Data
• Work Samples
• Vision/Hearing Screener
• Parent Information
• Teacher Information
• Classroom Observations
• Testing Observations
• Previous Instruction in Reading Informal Curriculum-

based

Criterion-
referenced

Norm-
referenced

5

Types of Assessments
• Pre-Instruction (before instruction)
 Do learners possess pre-requisite knowledge/skills to achieve goal?
• Formative (during instruction)
 Are learners progressing? 
 If yes, are they being adequately challenged?
 If no, why not?  Is it the pacing? The content? The instructional strategies?
• Summative (upon completion of instruction)
 Did learners achieve desired instructional goal?
• Diagnostic (during or upon completion)
 Why aren’t/didn’t students achieving the goal?

6
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• State Testing Results
• Universal Screeners
• Iowa Tests of Basic Skills
• Brigance
• Chapter Tests
• Portfolio Assessments

• WJ V Tests of Achievement
• WJ V Virtual Test Library
• WJV Tests of Cognitive Abilities
• Other Norm-Referenced 

Standardized Tests

• Curriculum-Based 
Measurements (CBM)

• Dyslexia Screeners
• Universal Screeners
• Progress Monitoring

• Record Review
• Referral Data
• Work Samples
• Vision/Hearing Screener
• Parent Information
• Teacher Information
• Classroom Observations
• Testing Observations
• Previous Instruction in Reading Informal Curriculum-

based

Criterion-
referenced

Norm-
referenced
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Formative vs. Summative

Formative Assessment
• Ongoing assessments.

• Completed during the 
acquisition of a skill.

• Used to assist with 
instructional decision 
making.

Summative Assessment
• Assessment that is 

completed at the 
conclusion of an 
instructional period to 
determine level of 
acquisition or mastery.

• End of semester 
assessment

• End of chapter tests

8
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Curriculum Based Measurement (CBM) 
CBM is a set of standard simple, short-
duration fluency measures of reading, 
spelling, written expression, and mathematics 
computation. CBM was developed to serve as 
Dynamic Indicators of Basic Skills (DIBS) or 
general outcome indicators measuring “vital 
signs” of student achievement in important 
areas of basic skills or literacy.  In other words, 
they are designed to function as “academic 
thermometers” to monitor students’ growth in 
important skills domains relevant to school 
outcomes (Shinn, 1998, Advanced Applications 
of Curriculum Measurement, pg. 1).
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Distinguishing	Features	of		CBM

Standardized	Measurement	Procedures	

Established	technical	adequacy	of	measures	

Use	of	norms	

Linked	to	a	Problem-Solving	Model

10
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What	is	a	CBM?
• A	method	of	screening	&	monitoring	student	educational	
progress	through	direct	assessment	of	academic	skills.

What	does	CBM	Measure?
					
• CBM	can	be	used	to	measure	basic	skills	in	reading,	
spelling,	mathematics,	and	written	expression.

• CBM	can	also	be	used	to	monitor	readiness	skills	(i.e.,	
letter	and	number	recognition).

11

How	are	
CBM	

Utilized?

• When	using	CBM,	the	evaluator	administers	
a	brief,	timed	measure	of	academics	(often	
referred	to	as	“probes”)
• Very	quick	to	administer	and	easy	to	score;	
they	can	be	administered	several	times	a	
week
• 	A	child’s	performance	on	a	CBM	probe	is	
administered	following	standardized	
directions
• The	probe	is	scored	for	speed	or	fluency	and	
for	accuracy	of	performance
• The	results	of	each	probe	is	used	to	make	
instructional	decisions	

12
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Overview	of	CBM	Procedures
Curriculum  
Area 

Timing Procedure Scoring Unit 

Reading: 
Oral reading 
Fluency 

1 min. Individual Words read 
correctly 
(CWPM) 
 

Spelling 2 min. Group or 
individual 
 

Correct letter 
sequences 
 

Math 2  min. Group or 
individual 
 

Correct 
Digits 

Written 
Expression 

3 min. Group or 
individual 
 

Total Words written 
Words spelled 
correctly 
Correct word 
sequences 
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Reliability and Validity of CBMs
• One challenge for CBM is to decide what to measure, for instance 

content knowledge or basic skills (Chung, 2018). 
• The answer to this question naturally impacts the way that CBMs are 

designed and implemented.

• By comparison, multiple studies of CBM show they are reliable, while 
validity results vary. More research of the latter is needed (Chung, 
2018).
• Validity in previous reading research, for instance, has been hindered by 

independent research factors including conducting studies using different 
reading passages; different school setting; inconsistent typology of 
participants.
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General Advantages of CBM
• They are cost effective by comparison to other formal evaluations.
• CBMs can be administered across an entire school year.
• Students are given standardized probes at regular intervals (weekly, 

bi-weekly, monthly) to produce accurate and meaningful results that 
teachers can use to quantify short- and long-term student gains 
toward end-of-year goals (Fuchs & Fuchs, 2011: 2). 
• Instruction can be tailored to meet the needs of each student. 

• Allows teachers to compare students within a classroom or at the 
school or district level (Fuchs & Fuchs, 2011: 1).

15

Traditional Uses of CBM

16
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CBMs as Universal Screenings

• Typically, CBM are used to assess class-wide performance in 
academics.
• Identify students who are struggling.
• Determine whether curriculum is the problem.
• Class-wide or student problem
• Motivational or True Deficit (Can’t do/Won’t do) 

Stephens & Pethick, 2010

17

Classwide Probe Data Record Form

SCHOOL______________________________ CLASSWIDE SCREENING DATE____________CAN'T/ WON'T SCREENING DATA__________

TEACHER______________________________ GRADE______________

                 2 minute timing                                                 3 minute timing                                                   1 minute timing
Math Instructional Range

Grades 1-3   =    20 - 39
                4+ =    40-79

Writing Instructional Range
Grade 1 = 15         4 = 41
           2 = 28         5 = 49
           3 = 37         6 = 53

Reading Instructional Range
Grades 1-2  =   40-60
              3 + =  70-100

WORKSPACE

DECISIONS
Students

Classwide problem: ___yes
__x__No
Median _24____

M
ath

Ca
n't

 /W
on

't

Students
Classwide
problem:
__x_yes___no

Median__14____

W
rit

ing

Ca
n't

 W
on

't
Students

Classwide problem:
_x__yes___no

Median_31______ Re
ad

ing

Ca
n't

 W
on

't

STUDENTS
NEEDING CAN'T /
WON'T
ASSESSMENT

ma
th

wr
itin

g
rea

din
g

Re
fer

1  Thomas 46 Jessica 38 Keshia 67
2  Sophia 46 Sekera 35 Jeannie 62

3  Jessica 43 Kaoshia 35 Jessica 59
4  Sebastian 40 Amber 25 Sebastian 56
5  Amber 38 Jeannie 24 Amber 45
6  Jeannie 34 Sophia 19 Sophia 45
7  Tremaine 31 Kayla 17 Casey 44
8  Kaoshia 30 Devin 17 Amanda 41
9  Sakera 28 Thomas 16 Meghan 34
10 Devin 26 Casey 16 Kayla 33
11 Lauren 26 Lauren 15 Ziyad 31
12 Jerome 24 Ziyad 14 Cassie 31
13 Hector 24 Sebastian 13 Lauren 23
14 Kayla 21 Adam 9 Irian 23
15 Casey 19 Meghan 7 Derrick 22
16 Irian 17 Amanda 7 Tremaine 22
17 Derek 17 Tremaine 7 Jerome 22
18 Adam 16 Jerome 6 Thomas 18
19 Clintele 16 Clintele 5 Devin 17
20 Meghan 15 Irian 4 Sakera 9
21 Ziyad 14 Derek 3 Clintele 6
22 Cassie 10 Cassie 3 Hector 2
23 Amanda 8 Hector 1 Adam 2
24

Comments:

1st

18
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Sample	CBM	Graph
Reading Graph for Micah
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Screening vs Testing

20



4/17/25

11

Screening vs. Evaluation 
(International Dyslexia Association, 2019)

CHARACTERISTICS SCREENING TESTING	(Evaluation)

Time	Involved Brief;	Administered	individually	or	in	a	
group Lengthy;	Administered	individually

Characteristics
Criterion	Referenced;	Curriculum	based	
measures;	Arbitrary	cut-off	points

Norm	Referenced;	standardized	based	on	
standard	scores,	percentiles,	grade/age	based	
equivalencies

Focus Specific	skill	areas
Extensive	assessment	of	functioning	
(cognitive,	academic,	linguistic,	motoric,	
behavioral)

Administrator Teachers Trained	specialist	(School	Psychologist,	
LDT/C,	Speech	Language	Therapist

Reason
Determine	students	who	are	at	risk	and	
in	need	of	general	education	
remediation

Identify	strengths	and	weaknesses	within	
profile	in	order	to	determine	classification	for	
special	educations	placement	and	services

21

CBM and CBA
Curriculum-Based Measurement
• Short screening probes 

(measures) representing the 
grade level curriculum

• Standardized procedures

• Technical Adequacy

• Use of norms 

• Fluency measures

• General Outcome Measures

• Type of formative assessment

Curriculum-Based Assessment
• Mastery Measurement 
• Using content from the 

currently used curriculum to 
assess student progress.
• Usually given at the end of an 

instructional period
• Summative 
• May or may not be valid
• Benchmarks given using old 

released STAAR

22
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Additional Value of CBMs
• Show parents student progress.
• Allows students to see their progress and may encourage them 

to keep progressing.
• Show other school personnel how a particular intervention is 

functioning or to transmit referral information on a particular 
child.

23

CBM and Academic Performance
• Has the ability to rapidly predict whether an intervention is 

working or needs to be adjusted.
• By monitoring students on a regular basis, teachers can make 

necessary changes in instruction.
• Research has shown that teachers who use CBM to monitor the 

effectiveness of instructional interventions often achieve 
significantly higher rates of student learning than those who rely 
on traditional assessment measures.
• If data is collected on a twice-weekly schedule, instructional 

decisions can be made approximately every four to 6 weeks.

24
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CBM in Relation to RTI

Role of Curriculum- Based Assessment

  
     Planning                   Instruction       Assessment

       Informal        Formal 
 

25

Assessment in a RTI Model
Benchmarking
• To screen and identify 

students who are at-risk and 
in need of interventions

• All students

• Three times a year
• All areas

• At grade-level

Progress Monitoring
• To monitor progress of individual 

students and determine rate of 
improvement and need for 
adaptation of intervention
• Students who are not achieving 

benchmarks and deemed “at-
risk”
• Bottom 20% of class
• Weekly, biweekly, monthly 

assessments
• In area of need
• At instructional level

26
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Frequency of CBM Assessment?
• Benchmarking / Norming (Summative)
• 1x Quarter for all students

• Progress Monitoring (Formative)
• 1x Week for at-risk & students with disabilities
• 1x Month for typically developing students
• 1x Quarter for above average students

27

Probing

• CBM “probes” are relatively brief and easy to administer.
• The probes are administered using the same methods every time. 
• Each probe is a different test, but the probes assess the same skills at 

the same difficulty level. 
• The reading probes have been prepared by researchers or test 

developers to represent curriculum passages and to be of equivalent 
difficulty from passage to passage within each grade level (Fuchs & 
Fuchs, 2011: 2).

28
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Progress Monitoring
Benefits of Progress Monitoring
• Parents and students know what is expected
• Teachers know what is working or not working with their 

instruction based on data
• Easy to understand way to show parents' progress
• Teams have comprehensive data on student performance 

for decision making

29

Progress Monitoring Recommendations

• Progress	monitoring	should	occur	monthly	to	(Fuchs	&	Fuchs,	
2011:	1):	
• Estimate	rates	of	improvement,

• Identify	students	who	are	not	demonstrating	adequate	progress	and	

therefore	require	additional	or	alternative	forms	of	instruction;	and/or

• Compare	the	efficacy	of	different	forms	of	instruction	and	thereby	design	

more	effective,	individualized	instructional	programs	for	problem	learners.

30
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Integrating CBM in a 
Comprehensive Assessment

31

Importance of Integrating MSD
• CBM provide information regarding strengths and weaknesses, 

however, more formal assessment is necessary to provide better 
diagnostic information.

• Data from a variety of sources (e.g., class tests, work samples, 
observations, etc.) must be collected and merged to make accurate 
decisions.  

• “Collecting information about the examinee’s educational history, 
including any accommodations, services, and specialized instruction 
received, is important for ruling out insufficient instruction as a 
primary cause of academic difficulty” (Breaux & Eichstadt, 2019: 4).

32
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THE DYSLEXIA HANDBOOK 
PROCEDURES CONCERNING DYSLEXIA 

AND RELATED DISORDERS 
2024 UPDATE 

TEXAS STATE BOARD OF EDUCATION 
AUGUST 2024 

33

SCREENER CRITERIA DYSLEXIA HANDBOOK, 2024

34
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Dyslexia Handbook, 2024

35

Dyslexia Handbook, 2024

36
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Dyslexia Handbook, 2024
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Dyslexia Handbook, 2024

38
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Dyslexia Handbook, 2024
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Assessing Reading Skills Using CBM

40
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Consider….

• An estimated 90% of all 
children identified as learning 
disabled are referred for 
special education evaluation 
due to reading problems 
(Kavale & Forness, 2000)

41

CBM Reading 

• Not interested in making a child read faster
• Interested in children becoming better readers

• A CBM score is an overall indicator of reading competence
• Students who score high on CBM

• Are better decoders
• Are better at sight vocabulary
• Are better comprehenders

• Correlates highly with high-stakes tests (at lower grade levels)

42
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Common	Reading	Measures

Letter-
Naming	
Fluency	

Letter-Sound	
Fluency	

Nonsense	
Word	
Fluency	

Word	
Identification	
Fluency	

Oral	Reading	
Fluency	 Maze	Fluency	

43

DIBELS 8 As One CBM Example

44
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WHY IS FLUENCY SO IMPORTANT 
in READING? 

• Comprehension limited by labored, 
inefficient reading (working memory).

• Lack of fluency = lack of motivation = 
fewer words read = smaller vocabulary = 
limited comprehension (self-
perpetuating).

• “There is no comprehension strategy 
that compensates for difficulty reading 
words accurately & fluently.” (Torgeson, 
2003).

45

Early Reading – CBM 

46
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Letter-Naming 
Fluency
1-minute timing

47

Phonemic 
Segmentation Fluency

1-minute timing

48
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Nonsense Word 
Fluency

1-minute timing

49

Word Reading 
Fluency

1-minute timing

50
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Oral Reading CBM

51

General Guidelines for Administration and Scoring
• Reading CBM is individually 

administered.
• Measures are standardized.
• Directions need to be presented 

verbatim.

• Measures are timed.  
• Timing needs to be accurate. 
• 1 minute timing per passage

52
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Reading Passages - Administration

• Materials:
• 1 un-numbered passage (student 

copy)
• 1 numbered copy of passage 

(examiner copy)
• Timer
• Pencil for examiner (for marking 

incorrect words and stopping place)

53

DIBELS™ Oral Reading 
Fluency (DORF)

Examiner shows 
reading passage to 
student. Student 
reads the passage.
Score: Number of 
words read correctly 
in 1 minute.

54
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Oral Reading
Fluency (ORF)

1-Minute timed 
measure of reading 
fluency

Score = the number of 
words read correctly

55

Reading – Administration Continued
• Directions:

• Place the un-numbered copy in front of the student.
• Place the numbered copy in front of you.
• Use these specific directions for each passage:

When I say ‘begin,’ start reading aloud at the top of 
this page.  Read across the page (demonstrate by 
pointing). Try to read each word.  If you come across a 
word you don’t know, I’ll tell it to you.  Be sure to do 
your best reading.  Are there any questions?

56
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Reading – Administration Continued

• Say “begin” and start your stopwatch after the student says the 
first word.  If the student fails to say the first word of the passage 
after 3 seconds, tell them the word and mark it as incorrect, then 
start your stopwatch.
• Follow along on your copy. Circle all words read incorrectly.
• If a student stops or struggles with a word for 3 seconds, tell the 

student the word and mark it as incorrect.
• At the end of one minute, place a slash mark (/) after the last word 

read and say, “stop.”

57

We heard sirens.  The policemen asked everyone to                                                8   

step back onto the curb.  Everyone was pushing to be                                            18

up front.  They almost knocked over my little brother                                   27

who was sitting up on the ladder.  Then the horses came.                                      38 
I heard the music of the bands.  My heart felt funny when                                     50

the drummer hit his drum.  The king passed on his float                                         61

and I yelled for him to throw something to me.  He did                                           73 

not hear me.  Each time a float passed, I screamed to the                                       85
people and waved my hands.  Finally, a man in a purple                                          96

yellow, and green mask threw a handful in my direction.                                       106

They landed on the ground behind me.                                                                      113

58
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We heard sirens.  The policemen asked everyone to                                                  8  
step back onto the curb.  Everyone was pushing to be                                             18
up front.  They almost knocked over my little brother                                              27
who was sitting up on the ladder. Then the horses came.                                        38 
I heard the music of the bands. My heart felt funny when                                       50
the drummer hit his drum. The king passed on his float                                            61
and I yelled for him to throw something to me.  He did                                             73 
not hear me.  Each time a float passed, I screamed to the                                         85
people and waved my hands.  Finally, a man in a purple                                            96
yellow, and green mask threw a handful in my direction.                                         106
They landed on the ground behind me.                                                                        113

Total # of words read   =                   58
Total # of errors   =                             -5
Total # of words read correctly       53

59

Reading Comprehension – 
CBM 

Maze Passages

60
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MAZE - CBM

A measure of Reading 
Comprehension that requires the 

student to supply a missing word in a 
passage

61

Maze Selection
• For maze selection, students read silently from a passage in which 

every seventh word is deleted and replaced with a multiple-choice 
item consisting of the correct answer and two distractors. 

• Students select words that restore meaning to the story in the text. 
The time given is usually 2 to 3 min, although, again, time varies 
across studies. 

• Either correct or correct-minus-incorrect choices is scored. To control 
for guessing, scoring stops after three consecutive incorrect choices. 
(Chung, 2018)
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CBM Maze 
Fluency

Maze Student copy

2.5 Minute timing

Students receive 1 point for 
each correct answer

Scoring is discontinued if 3 
consecutive errors are 
made

63

Maze CBM

64
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Written Expression - CBM

Spelling Writing

65
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Scoring Writing Samples

67

Scoring Writing Samples

68
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Math CBM

Math Calculation Math Concepts & 
Applications

Early Numeracy

69

Early Numeracy – CBM 

70
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Early Numeracy – CBM 

71

Early Numeracy – CBM 

72
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MATH	
COMPUTATION

73
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Summary

• Special education policy requires multiple sources of data be used 
within every comprehensive evaluation
• Multiple sources of data must be integrated to establish a pattern of 

strengths and weaknesses
• Special education policy also requires students be “assessed” in all 

areas of suspected disability and related areas

• Curriculum-Based Measurements (CBM) are quick, cost-effective 
measures that evaluators can utilize within a comprehensive 
assessment

81
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Future Beyond the Score Webinars

Honoring the Grief  Process: 
Supporting Families When a 

Child is Identified with a 
Disability

Cassie Scott & Julissa Romero

Date of  Session:  April 25, 2025 
(12-1pm CST)

Learning Response Assessment 
(LRA)

Tammy L. Stephens, Ph.D.

Date of  Session:  May 2, 2025 (12-
1pm CST)

Visit Csep.online to register
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